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Parents Partnership with  Public Schools in Jerusalem 
and Ways of Developing it in Light of  Some Specialized 
global models 
This study aimed to diagnose the reality of parents partnership with 
public schools in Jerusalem, and to identify possible ways and 
mechanisms of developing it from the perspective of schools           
principals, teachers and parents. To achieve the objectives of the 
study, a stratified  random sample was selected. The sample consisted 
of (41) principals, (542) teachers and (1548) parents. The study 
adopted a descriptive analytical survey methodology, the researcher 
developed a questionnaire consisting of (54) items that were 
distributed into  two domains to diagnose the reality of parents 
partnership with schools, followed by an open question to capture 
with any potential ways to develop this partnership, it was applied to 
the study sample after the confirmation of its validity and reliability.  
The main findings revealed that the total score for parents partnership 
with the school from the perspective of principals were high. 
However, it was intermediate from the teachers and parents 
perspective. The findings, also demonstrated differences in the mean 
score of the parents partnership with the school from the perspective 
of principals that refers to the variables of: gender, location of the 
school, years of experience and the scientific degree. 
The results also showed that there were no statistically significant 
differences in the mean score of parents partnership with the school 
from the perspective of teachers that refers to the variables of: gender, 
type of school, schools’ location and years of experience of the 
teacher. As well as, the results revealed that there were statistically 
significant differences that refer to the variable of the academic degree 





 Moreover, the findings revealed that there were no statistically 
significant differences in the mean score of the parents partnership 
with the school from the perspective of parents that refers to the 
variable of the type of school in favor of mixed schools, and to the 
variable of academic degree in favor of the diploma and secondary 
public, and to the variable of the distance of the house from the school 
in favor of close to the school takes about five minutes to reach the 
school, and to the variable of the stage at which the student learns in 
favor of minimum basic education "from class 1-4". 
The study concluded for several suggestions from the perspective of 
principals, teachers and parents to develop parents partnership with 
public schools in Jerusalem, which was categorized according to some 
specialized global models for parents partnership with the school in 
six main aspects that relates to: parenting, communication, 
volunteering, learning at home, decision-making and collaboration 
with local community. 
In light of its finding, the study ended up with some concrete 
recommendations and some possible implications to strengthen and 
develop parents partnership with schools in Jerusalem. These 
recommendations and applications addressed to schools, decision-
making bodies in the Ministry of Higher Education and future 
researches in the field of parents partnership with schools. 
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 Joyce Epstein  هيجوتلل ًابلط ةثحابلا نم




Dear Dr. Epstein, 
I am Safa'a Mughrabi, MA student at Birzeit University in 
Palestine, I am currently working on my master's thesis 
which concentrates on the partnership of parents within 
schools in Jerusalem. I have been using your model which 
deals with parents' partnership within the educational process 
as a theoretical framework. With great respect, I would like 
to ask for help from your Excellency to provide me with 
some  research tips that you have used in your researches, 
either as questionnaires or  interviews, or any material that 
can enrich and develop my thesis, remarking that your model 
for parental partnership is currently used in the educational 
researches in Palestine. 
I am more than satisfied for being able to contact you. I 
would be sincerely grateful if you could respond to this 








 Joyce Epstein 
From: jepstein@jhu.edu 
To: safaabdo1909@hotmail.com 
Subject: RE: Epstein׳s model as a theoretical framework for thesis 
Date: Mon, 25 Nov 2013 20:30:54 +0000 
 
25-11- 2013 
To: Safaa Mughrabi                                                                                                   
From: Joyce Epstein                                                                                                      
Re: Theoretical Framework for Thesis  
Thank you for your note.  I am glad to know of your interest in research on 
school, family, and community partnerships, with a focus on family engagement 
in schools in Jerusalem.                                                                                       
Attached is an overview of the literature that also includes some advice on the 
kinds of studies and emphases that are much needed, as people plan their 
master’s and doctoral studies.                                                                                      
Our website, www.partnershipschools.org includes a section (Publications and 
Products) that outlines some of the surveys for teachers, parents, and students 
that maybe ordered, translated, adapted, and used if they are approved by 
students’ advisors and committees.  (Scroll down to Surveys and Summaries to 
see the available materials.)  There is a great deal of other information in the 
various sections of the website.                                                                                     
There also are inventories and other measures in our handbook that some 
students use for action research projects in the schools in which they work.    
That is: 
Epstein, J. L. et al. (2009). School, family, and community partnerships: Your 
handbook for action, third edition. Thousand Oaks, CA: Corwin Press. 
Best of luck with your study.  
 Joyce L. Epstein, Ph.D. Director, Center on 
School, Family, and  Community Partnerships and 
National Network of Partnership Schools (NNPS) 
Research Professor of Sociology and Education  
2701 North Charles Street, Suite 300 Baltimore, 
MD 21218 Phone:  (410) 516-8807 Fax:  (410) 
516-8890 Email:  jepstein@jhu.edu 










Dear Dr. Tim Wright, 
I am Safaa' Mughrabi, MA student at Birzeit University in Palestine, I 
am currently working on my master's thesis which concentrates on the 
partnership of parents within schools in Jerusalem. I have been using 
Epstein's model which deals with parents' partnership within the 
educational process as a theoretical framework. With great respect, I 
would like to ask you for grant permission to me to use the adapted 
survey that you created to your dissertation  based on Epstein's work 
and her colleagues, I will include an appropriate reference - in this 
case to your dissertation, so that readers can find your original work. 
Helping from your Excellency to provide me with some  research tips 
that you have used in your researches, either as questionnaires or  
interviews, or any material that can enrich and develop my thesis, 
remarking that your dissertation for PARENT AND TEACHER 
PERCEPTIONS OF EFFECTIVE PARENTAL INVOLVEMENT is 
currently assist to develop the educational researches in Palestine. I 
am more than satisfied for being able to contact you. I would be 










From: Tim Wright 
 2/12/2013 
To: safa abdo 
 
Dear Ms. Mughrabi, 
 
You are more than welcome to use the survey from my  
research. I wish you well in your research and would love  
to hear the results when you are finished. Please let me  










"The only thing that interferes with my learning is my  
education."---Albert Einstein 
 
On Fri, 29 Nov 2013 07:31:11 +0000 
safa abdo <safaabdo1909@hotmail.com> wrote: 
Dear Dr. Tim Wright,I hope you're well, I would be 
grateful if you could attend to this massage as soon as 
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1 Tim Wright Assistant Principal 
Cohutta Elementary 
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Dr. Joice Epstein: is Director of the Center on School, Family, and Community 
Partnerships and the National Network of Partnership Schools (NNPS), Principal 
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Dear Dr. Epstein,  
     I am Safa’a Moghrabi, a Master in Education student at Birzeit University. A little 
while ago, I messaged you regarding permission to use your parental partnership 
model as a theoretical framework for my Master’s thesis entitled "Parents partnership 
with the school in province Jerusalem and ways of developing them in the light of  
global models". 
     I developed a questionnaire, which I attached to this email, as a tool for this study 
depending on your model’s six aspects. My questionnaire was produced to suit 
Jerusalem’s population. This questionnaire consists of six aspects; each aspect is a 
type of this partnership according to your model. Each aspect is comprised of nine 
items: four items for school’s practices for parental partnership (according to your 
definition of each individual partnership), two items for this partnership’s challenges, 
and three items for the results of this partnership on the students. As a result, the 
questionnaire is divided into six aspects and 54 items.  
    The questionnaire was applied into a pilot sample of 142 people to test its validity 
and reliability. Its reliability was 0.96. Also, factor analysis was used to test the tool’s 
constructed validity. This factor analysis was analyzed according to the following 
equation: Component matrix. The factor analysis distributed the 54 items into only 
two main aspects without neglecting or repeating any item. The first item reflected 
parental partnership, parenting, volunteering, decision making, collaboration with the 
community, while the second aspect showed the communication and the learning at 
schools items. In other words, the four types of the parental partnership were 
overlapped with each other. The communication items were clearly overlapped with 
the learning at home items.  
    When I asked the experts of evaluation and assessment about these results, they 
said that the tool of this study was a great one and it truly achieved what it was 
created for. They also said that the result of the study on the stratified random sample 
will be represented and can be generalized on the population of the current study: 41 
principals, 766 teachers and 11746 parents. Using a sample size calculator with 99% 
confidence level and 3 confidence interval for the sample of  both teachers and 
parents, the sample of the teachers was 542 and the sample of the parents was 1598. 
Please Dr. Epstein I need your opinion about the questionnaire as soon as possible. 







RE: I need your help, please 
Joyce Epstein  
8/25/2014 
To: 'safa abdo' 
 
25-8-2014 
To: Safa Abdo  
From: Joyce Epstein 
Re: Requested information  
Thank you for your note and reported progress.  
Your attached letter outlined the content of your questionnaire that you sampled 
with 142 people (high reliability,  = .96).  The structure of your survey (on six 
type of involvement with 4 school practices, 2 challenges, and three items on 
results) looks like an interesting way to collect your data.   
The factor analyses should be conducted only on the school practices (24 items) 
to see if you have represented the types of involvement in ways that are 
separable for the schools in your area.  The other items should be used to 
address interesting questions about the variation and results of the types.  The 
two item challenges and three item results may be scaled, but they may be most 
useful and informative as individual items.    
You also can scale the 4 items by type to see if your wording is affecting whether 
you are representing the types of involvement in a coherent way  
The results of the factor analysis that you reported in your letter reflect some 
known correlations among the types of involvement.  I discuss the connections 
(or correlations) among types of involvement in my textbook. That is Type 3 and 
5 are sometimes linked–both concern parents’ activities at the school.  Types 3 
and 6 are sometimes related – both may include  parent and community 
volunteers. Types 5-6 are sometimes related –both may include some aspects of 
fund-raising and community partnering. Type 1 is sometimes related to type 6 if 
both are referring parents to community services for their families.  Types 1,3,5, 
and 6 may be represented by items that are conducted by parents and 
community partners, with little input from teachers.  This is especially true in 
schools that are engaging families in traditional ways, not using the new 
directions for comprehensive partnership programs.  Also, the focus on students 





Types 2 and 4 are sometimes related when communications concern curricular 
matters and student learning.  These types of involvement are specifically about 
the student and their learning and behavior in school, and reinforcement of their 
work as students at home. 
The correlations often are created by the way the items are worded. You can 
report the results in this way if you like (and if your advisors approve) particularly 
to understand the interactions among types of involvement.  
Of course, there is no such thing as a “pure” type.  We were able to separate the 
types of involvement by paying careful attention to how items were worded  (as 
represented in Tables 1,2,3 in our Handbook-chapter 1.1 or in my textbook in 
chapter 5.1) 
You may obtain different results for a sample of principals, teachers, and over 
10,000 parents.  That would be interesting, too.  Again, this depends on how the 
questions are worded for the responses from different reporters. 
At this point, the best advice about your study, methods, and reports will come 
from your advisors.  Whatever their decision, it looks like you will have interesting 
work to report and publish. 
Best of luck with your study.    
 Joyce L. Epstein, Ph.D. Director, Center on School, 
Family, and Community Partnerships an National 
Network of Partnership Schools (NNPS) Research 
Professor of Sociology and Education 2701 North 
Charles Street, Suite 300 Baltimore, MD 21218 Phone:  
(410) 516-8807 Fax:  (410) 516-8890 
Email:  jepstein@jhu.edu 













Dear Dr. Tim,  
     I am Safa’ Moughrabi, a Master in Education student at Birzeit University. A little 
while ago, I messaged you regarding permission to use your parental partnership 
questionnaire for my Master’s thesis entitled "Parents partnership with the school in 
province Jerusalem and ways of developing them in the light of  global models". 
     I developed a questionnaire, which I attached to this email, as a tool for this study 
depending on Epstein model’s six types and after taking a look on your study. My 
questionnaire was produced to suit Jerusalem’s population. This questionnaire consists of 
six aspects; each aspect is a type of this partnership according to Epstein’s model. Each 
aspect is comprised of nine items: four items for school’s practices for parental 
partnership (according to Epstein’s definition of each individual partnership), two items 
for this partnership’s challenges, and three items for the results of this partnership on the 
students. As a result, the questionnaire is divided into six aspects and 54 items.  
    The questionnaire was applied into a pilot sample of 142 people to test its validity and 
reliability. Its reliability was 0.96. Also, factor analysis was used to test the tool’s 
constructed validity. This factor analysis was analyzed according to the following 
equation: Component matrix. The factor analysis distributed the 54 items into only two 
main aspects without neglecting or repeating any item. The first item reflected parental 
partnership, parenting, volunteering, decision making, collaboration with the community, 
while the second aspect showed the communication and the learning at schools items. In 
other words, the four types of the parental partnership were overlapped with each other. 
The communication items were clearly overlapped with the learning at home items.  
    When I asked the experts of evaluation and assessment about these results, they said 
that the tool of this study was a great one and it truly achieved what it was created for. 
They also said that the result of the study on the stratified random sample will be 
represented and can be generalized on the population of the current study: 41 principals, 
766 teachers and 11746 parents.  Using a sample size calculator with 99% confidence 
level and 3 confidence interval for the sample of  both teachers and parents, the sample of 
the teachers was 542 and the sample of the parents was 1598. 
Please Dr. Tim I need your opinion about the questionnaire as soon as possible. 









> From: tim_wright@whitfield.k12.ga.us 
> Subject: Re: I need your help, please 
> To: safaabdo1909@hotmail.com 
> Date: Tue, 2 Sep 2014 11:24:01 -0400 
 
 Greetings! I hope you are having a pleasant week.  
The study of parental involvement leads to types of  involvement that always overlap. It's hard to 
isolate them because they are so similar. Even Epstein's model  has some overlapping. However, 
when looking at the six  categories of involvement, often it is the focus that can  keep them 
separate. For example, when looking at  
communication, it could overlap within all parts of  involvement. Schools and parents have to 
communicate  within each of those categories. However, when looking at the "learning at home" 
category, the focus isn't  necessarily on the fact that the school is communicating  these ideas with 
parents. The focus should be on what is  being communicated: tools for parents to help 
their students at home. Communication is embedded in all of the categories, but the focus in each 
category should be on what the school is actually communicating, not the fact that they are 
sending home information. That's the focus  of the the "communication" category. 
 
 This is why I preferred to keep them as separate entities and not mix them together. Think of it 
this way: 
Parenting- Schools working with parents on basic parenting skills, as needed. 
Communication- Schools sending clear information to the  parents. This info will be in the 
various PI areas, but  is it clear? Consistent? Informative? 
Volunteering- Schools working with parents within the building. 
Learning at home- Schools helping parents with resources  so they can, in turn, help their kids at 
home with  homework, classwork, etc.  
Decision Making- Do parents have a voice in decisions made  at the school level? District level? 
Community- Is the community at large welcomed within the  
 school? 
 
 Maybe it's the wording that could be changed to bring the focus on what the schools are 
providing, not just the fact  they are communicating with parents in order to provide  it.  
 
 I hope my answer makes sense and clarifies my thinking with regards to your work. I really like 
what you've done, and I think it can be a useful tool for you and  schools in your area. Let me 
know if you need anything else. 
 
> Tim Wright, Ed.D. 
> Assistant Principal 
> Cohutta Elementary 
 "The only thing that interferes with my learning is my  
  
 
